Research Excerpts

From:  Stronge, J.H. & Reed-Victor, E. (2000). Educating homeless students: Promising    

practices. Larchmont, NY: Eye on Education.
· Collaboration between schools and community organizations is needed to address complex problems related to homelessness.

· Schools are located in communities, but are often islands with “no bridges to the 

mainland.”

· Informal linkages between schools, shelters, and communities are relatively simple to initiate and they are helpful, but longer-term systemic links, although more challenging to develop, are ultimately needed. 

From: Berliner, D. (2006). Our Impoverished view of Educational Research. Teachers  

           College Record. 108 (6), 949-995.
· “The simplest way to get a healthier environment for children is to provide resources for the parents to make changes themselves” (p. 972).

· Scholars find that the returns to society range from $3 to almost $17 for every dollar invested in early childhood programming. 
· Children from difficult backgrounds are especially in need of supplemental educational support such as early childhood intervention, after-school programming, and summer programs.

· Addressing issues of the very poor is not just morally appropriate, it’s essential to school success. (p. 986) 
· Those who are from low income backgrounds and participate in well-conceived academic and social programming during early childhood years are significantly less likely to commit crimes and/or be incarcerated as adults than those who do so.
· Accountability must be conceived as a reciprocal process – that is, schools must be accountable to communities but communities must in turn be accountable to schools by providing educational and social opportunities in safe, stable environments. The provision of such opportunities is dependent upon the building of cohesive networks and clear communication. This is especially true in the case of students who experience homelessness, where the efforts of schools must be supported by and joined with comprehensive community-based services. As educational policy researcher Jean Anyon proclaims: ‘‘Attempting to fix inner city schools without fixing the city in which they are embedded is like trying to clean the air on one side of a screen door.’’ 
From: Hart, B. & Risley, T.R. (2003). The early catastrophe: The 30 million word gap by 

    age 3. American Educator, Spring, 2003.
· Research indicates that by the age of three trends in amount of talk, vocabulary growth, and style of interaction are well established and clearly suggest widening gaps to come between poor and middle class children.  
· Recent work suggests that skill differences among children at the time of school entry are bigger, more intractable, and more important than ever previously thought.
· Children who are exposed to quality developmental programming in their formative years typically demonstrate great improvement in early language, literacy, math development, and behavior. This is especially true among those who come from poor and/or highly mobile backgrounds

From:   Anyon, J. (2005). Radical possibilities: Public policy, urban education, and a new 
social movement.  New York: Routledge.
· “In communities across the U.S., a full 65% to 85% of school variation in standardized test scores is explained by variations in the school’s percentage of low-income students” (p.65).
· “In most urban regions, where a child lives largely determines the quality of his or her school experience” (p. 97).
· Decreasing teenagers’ exposure to poverty and difficult living environments can the proportion of juveniles who are arrested for a violent offense and the number of arrests per 100 juveniles by around half. (p.99)
· Educators are increasingly being called upon to play brokering, bridging roles - joining with parents and communities to combat policies that oppress. (p.180)

· “Studies show that in schools where educators work closely with the community as partners in change, parents and students often report that they do not want to leave the school because of their involvement in and satisfaction with the activities” (p.181).
· Trusting relationships in and around low-income urban schools are correlated with raised achievement over time. (p.181)

· “Finding and documenting community resources that could be useful for making the neighborhood a better place to live and work is an important first step.  The classic source for asset mapping is Kretzman and McNight (1997).  These activist-scholars point out that a thorough map of community begins with an inventory of the “gifts, skills, and capacities of the community’s residents . . . few of which are being mobilized for community-building purposes. . .” (p.190).
· In addition to identifying the gifts and skills of individuals, households, and families, it is of great utility to compile an inventory of formal and informal community institutions. (p.190)

· “Mapping the environment means looking carefully at the political and cultural resources that can be mobilized to solve the particular problems faced by the community” (p.191).
· “Asset mapping is not an end in itself.  It should be the basis for a “power analysis.”  Such an inquiry assesses the causes and solutions of current problems – whether these extend from the neighborhood and city to the metropolitan or federal laws” (p.191).
· “A power analysis identifies a problem faced by students or others community residents and asks the following kinds of questions:  Who is impacted by the problem?  Who makes decisions that affect the immediate situation?  Who makes decisions that determine what those individuals or groups do and say?  What kinds of informal influence or formal power do they have?  What kinds of informal influence or formal power do community residents have over the situations?  Whose interests are affected by decisions that have been made?  Who are potential allies in an attempt to solve the problem?” (p.192)

· To the asset map a group has made should be added specific individuals and organizations that could work together to solve the problem.  When the map shows assets that are actual people with names, work, interests, and relationships to others, it becomes a power map. (p.192)

